Note to the Reader

The following is an excerpt from my tenure statement. The larger document included a
discussion of evaluation scores and the like. I have been asked by several people for a
copy of my full tenure packet, and am glad to provide it upon request.

All information accurate and current as of October 6, 2004



Overview of Teaching

I hold teaching to be an essential part of my scholarly work. Teaching helps me transform
research into clear and concise information that can be transferred to others. By teaching,
and engaging students, I analyze and synthesize my knowledge in a different manner than
I do in peer reviewed publications and in the research process. In a way, teaching forces
me as a scholar to make my ideas relevant to a larger population. It is this translation
process that excites me as a teacher.

I embrace the concept of the student-centered research university. I bring my research
into the classroom. On the whole, I believe my students appreciate seeing real projects
and seeing direct linkages between research and theory. I have built this bridge through
course lectures, examples, and sometimes through actual research activities.

An example of this linkage is illustrated by my use of the Collection Workflow
Integration System (CWIS') digital library software in the spring 2004 semester of IST
676: Digital Libraries. I taught the course for the first time in Fall 2003 and I was not
satisfied with a primarily lecture format. I also knew from experience that this format did
not translate well into distance mode. Therefore, I structured the class around a piece of
software produced as part of the National Science Digital Library project. The software
allowed the students, even at a distance, to build a digital library hands-on with real tools
of the field. I then tied the software to general digital library concepts, discussed the
background of the National Science Digital Library, and gave my students valuable
experience with real tools.

In general, as I reflect over my past teaching evaluations, I see that I achieve stronger
performance as a teacher when I teach more applied courses even at the undergraduate
level. The further I move away from the hands-on, and the more theoretical I become, the
lower my evaluations are. I have been trying to work out how I can ground my courses
with at least some practical experience without sacrificing essential theoretical
information.

Teaching at Syracuse University

I have taught 11 courses since my appointment as an assistant professor in fall 1998. The
following table shows summary evaluation data from courses I taught:

Semester Course Overall Effectiveness Mean Number of
[Scale: 1 Most Effective; 5 Less Students
Effective]
Fall 1998 IST 605: Information 1.5
Resources: Users & Services
Spring 1999 IST 760: Special Topics in 1.2
Multimedia

" http://scout.wisc.edu/Projects/CWIS/




Fall 1999 IST 444: Information Reporting 1.7 40
and Presentation
Spring 2000 IST 553: Information 2.9 17
Architecture
Fall 2000 IST 553: Information 2.1 33
Architecture
Spring 2001 IST 553: Information 1.4 31
Architecture
Fall 2001
Spring 2002 ON LEAVE
Semester Course Overall Effectiveness Mean Number of
[Scale: 5 Most Effective; 1 Less Students
Effective]
Fall 2002 IST 553: Information No evaluations submitted 21
Architecture
Spring 2003 IST 553: Information 4.22 31
Architecture
Fall 2003 IST 676 Digital Libraries 4.13 12
Fall 2003 IST 101: Freshmen Forum 4.33 17
Spring 2004 IST 676 4.13 11

The following figure graphs out these scores. The scores have been normalized so that 5
is “Outstanding” and 1 is “Poor.” IST 101 Shows as a disconnected point in the Fall
2003.
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The graph shows that my scores, for the most part, have been, between “Above Average’
and “Outstanding.” The obvious exceptions were my teaching of IST 553 at a distance in
spring and fall 2000. Spring 2000 was my first time teaching IST 553, and my first time
teaching a distance course that did not have a residency requirement. I was ill prepared
for the format and I did not provide sufficient class interaction or structure for my
students. For the fall 2000 course, I sought out input from other faculty and individuals
with strong reputations in teaching at a distance. By implementing their ideas I did
improve my scores, but not to the level I would have hoped.

I did learn a great deal from the experience, however, and implemented changes in my
later courses. For example, | added structured weekly activities that students could
anticipate. I also posted something nearly every day to show students I was “still there.”
Lastly, I included streaming video presentations to try to capture some of the feel of an
in-class course and build a stronger relationship with my students. I put these lessons to
work in my next distance course, IST 676 Digital Libraries in the spring of 2004. Here,
my overall mean evaluation score was not only higher (between “Above Average” and
“Outstanding”), but matched the scores I received in the same course I taught on campus.
While I much prefer teaching in-person courses, I believe I now have the ability to teach
at a distance if called upon to do so.

Beyond teaching formal courses, | have guest lectured numerous times in IST and at the
School of Education courses. I have been a regular part of IST 511, Introduction to the
Library and Information Profession. Including Institute orientations and tours, I have
spoken about digital reference and digital libraries to visiting professionals. I have been
invited to Steve Bossert’s doctoral seminars in the School of Education to discuss future
trends in educational technology.

As a Faculty Technology Associate with Faculty Computing, I taught two workshops:
“Preparing Course Materials for the Web” and “Online Assignments - Ideas and Issues.”
Both workshops were well received and attended by faculty from across the University.

Beyond Syracuse University

With my reduced course load because of my responsibilities as director of the
Information Institute of Syracuse, I have few formal data points with which to build a
well-rounded teaching case. For that reason, I am presenting other means of evaluating
my teaching outside the formal Syracuse University context.

My teaching outside of Syracuse University takes three forms:

1. Workshops at conferences: My vita contains a list of workshops and
presentations. These workshops serve as presentations of my research,
presentations to advance the field, or as teaching venues. I participate in these
conferences and workshops not only to advance the field, but also to
institutionalize new learning from my research. For example, the "Personnel



Management and Training for Digital Reference Services" Pre-Conference
Session at the Virtual Reference Desk Conference was my opportunity to advance
management strategies discovered as part of the AskERIC project. Other
presentations that were actually teaching sessions include my presentations at
Villanova, Columbia University and to the Ontario Library Association.

2. Consultation with organizations: Another way I work on and evidence my
teaching ability is through my work with organizations such as the National
Library of Canada and the Online Computer Library Center (OCLC). In both of
these cases, as a visiting fellow and as an adjunct instructor, I have helped to
advance curriculum development and have helped to form instructional strategies
for their organizations.

3. Funded research activities: A recent grant I received from the Institute for
Museum and Library Services (IMLS) has allowed me, along with co-PI Abby
Goodrum, to launch a Digital Reference Education Initiative. This teaching
initiative will bring together the collective expertise of practitioners, library
educators, and digital reference software developers interested in issues of
education and training in order to develop core competencies and educational
approaches to digital reference. The initiative’s main goal is to create an
adaptable collection of core competencies, standards, tools and training materials
that may be used in various library settings and to provide access to these
materials through a Digital Reference Education Portal.

The following evidence is submitted to demonstrate the impact my teaching activities
have had beyond Syracuse University.

Teaching roles at Other Institutions

1997, Lhiversity of North Carolina, Chapel Hill, Chapel Hill, NC. Adjunct
Faculty. Taught INLS 11082, Infor mation Reporting and Presentation
(Summer).

I was invited to teach a class as part of UNC’s summer semester. I developed a graduate
version of Information Reporting and Presentation (IST 444) for the school and delivered
it. The class consisted primarily of masters degree students. This was an excellent
opportunity to become familiar with a peer institution and to make excellent contacts
with the faculty there.

200%2004. GCLC Ingtitute, Dublin, OH. Adjunct I nstr uctor. Reference
curriculum redesign and delivery aspart of OCLC Ooutr each effort.

OCLC created the OCLC Institute to promote leadership and new skills in librarianship
throughout its membership. My role was to redevelop their offerings in the field of
reference. They had a series of courses in “Creating a New Reference Librarianship” that
had been less than well received. While I only delivered the course once in Vancouver,



Canada to professional librarians, it has subsequently been offered by other members of
their faculty. This partnership led to a long-standing relationship with OCLC whereby
they became co-sponsors of the Virtual Reference Desk Conference. The Institute has
recently been incorporated into the general professional development activities of the
organization.

Related Presentations:

"Creating a New Reference Librarianship" (2001). Presentation at VRD 2001 Annual Conference, Orlando,
FL. Discusses the opportunities of reference authoring and using digital reference for collection
development.

20002001. Harvard University, School of Education, Cambridge, MA.
Visiting Sholar. Worked with faculty on education research.

I was invited to Harvard by John Collins, Associate Professor and head of the library.
The majority of my time was spent in utilizing Harvard’s resources to promote and
expand my research agenda. However, I used part of the time to allow me to become
better associated with the Association of College and Research Libraries (a division of
the American Library Association). This partnership (Harvard, ACRL and myself) led to
my participation in a series of panels and workshops, including:

“Digital Reference: The Future of Academic Reference?” (2001). Satellite IFLA Meeting sponsored by
ACRL and Harvard, Cambridge, MA. Outlining issues facing academic reference librarians in digital
reference.

“Digital Reference: The Future of Academic Reference?”” (2001). Panel for ACRL Conference, Denver,
CO. Outlining issues facing academic reference librarians in digital reference.

“Intro and the Digital Reference Cloud plus Standards to Make it Work: Information about Standards and a
Guide for Planning for a Digital Reference Service.” (2002) ACRL Pre-conference Workshop at ALA
Midwinter, New Orleans, LA. Workshop introducing the current state of the art in digital reference.

2002Present National Library of Canada, Ottawa, Canada, Visiting Fellow,
Worked with National Library saff on digital reference projects.

I was invited to be a visiting fellow at the National Library of Canada to advise and
participate in activities related to Virtual Reference Canada. Virtual Reference Canada
was a new national digital reference system they were establishing based on their long
and in-depth participation in international digital reference efforts including the Library
of Congress’ Collaborative Digital Reference Service (CDRS). One of my activities as
part of this activity was to raise awareness of digital reference within Canada and
highlight Canadian work in the area internationally. Related presentations and activities
include:

"Costs and Benefits of Virtual Reference: Is it Worth 1t?" (2004). Ontario Library Association's
Superconference, Toronto, ON Canada. A discussion of the costs and benefits of digital reference.



"Virtual Think" (2002). Bibliocentre Libraries Meeting, Toronto, CA. Issues and strategies in setting up
peer digital reference networks.

"Introductory Thoughts: Charting the Course" (2002). RUSA/MARS Pre-Conference Keynote at the ALA
Annual Conference, Atlanta, GA. An introduction to upcoming trends in digital reference.

"Setting the Standards for Virtual Reference" (2002). National Library of Canada Forum on Digital
Reference, Ottawa, Canada. A discussion of digital reference standards (both technical and behavioral),
and how the standards process can be used to promote Canadian work in digital reference.

Teaching Initiatives

Digital Reference Education Initiative (2003-Present), IMLS. Co-Principal Investigator.
Implemented an international effort to define core competencies in reference and build web-based
resources to advance and educate the reference community. $250,000

Born out of requests for comprehensive training and competencies in digital reference,
the Digital Reference Education Initiative serves to bring together the collective expertise
of practitioners, library educators, and digital reference software developers interested in
issues of education and training in order to develop core competencies and educational
approaches to digital reference. DREI's main goal is to create an adaptable collection of
core competencies, standards, tools, and training materials that may be used in various
library and other information industry settings, and to provide access to these materials
through the DREI website http://drei.syr.edu/

Features of the Digital Reference Education Initiative include:

e LIS course descriptions and syllabi related to digital reference
* Training materials

* Job and internship opportunities

* Policies

* Marketing plans

* Software evaluations

¢ Competencies

* Software demos

Other planned features for the site include access to annotated exemplary digital
reference transcripts, digital reference training and practice settings, and a digital
reference blog area.

Publications

My teaching publications represent a coherent set of practitioner pieces geared towards
implementing Internet information services in a variety of contexts. The primary context
for these publications is K-12 education. Later publications deal specifically with digital
reference as a specific Internet information service. The next page shows a table listing
my teaching —oriented publications with a brief discussion.



Publication(s) Discussion

*  “Synthesis Tools 17 (1998) 2(2) The Big6

Newsletter

*  “A Hyperfiction Continuum” (1998) 1(6) The
Big6 Newsletter

*  “Presenting a Good Image” (1998) 1(5) The
Big6 Newsletter

*  “Real Time Messaging for Collaboration1(4)
The Big6 Newsletter

*  “AskA Services” (1998) 1(3) The Big6
Newsletter

*  “Web Authoring” (1997) 1(2) The Bigb
Newsletter

*  “Intranets” 1(1) The Bigb Newsletter

I did a series of articles for the “Big6” newsletter
that was intended as quick tutorials on technologies
that could impact classroom teachers and school
librarians. The Bigb6 Newsletter was a monthly
publication by Linworth Publishing to promote and
aid in adoption of the Mike Eisenberg and Bob
Berkowitz’s Big6 Information problem solving
system.

“Motivating students.” Small, Ruth and Lankes, R.
David (1996). University Teaching: A Guide for
Graduate Students. ED: L. Lambert, S. Tice, P.
Featherstone. Syracuse University Press: Syracuse,
NY.

I was asked to help in a book chapter on motivation
by Ruth Small. Frankly, my role in this was
minimal, with Dr. Small providing the real
substance of the article.

*  “New toys and trends for the Internet (1996).
8(2) Information Searcher.

*  “The World Wide Web or do spiders really
surf?” (1996). 8(1) Information Searcher.

*  “Gopher: What if the world was one big
menu?” (1995). 7(4) Information Searcher

e  “Telnet and FTP: The Internet's forgotten
heroes.” (1995). 7(3) Information Searcher

*  “E-Mail: The Net's common currency.” (1995).
7(2) Information Searcher.

*  “The Internet model.” (1995). 7(1) Information
Searcher.

*  “AskERIC: The On-line reference librarian.”
(1993). Information Searcher.

This series of articles for Information Searcher (a
practitioner newsletter for library media specialists)
served much the same purpose as my set of articles
in the Bigb6 Newsletter. However, these articles
were written very early in the adoption of the
Internet in K-12 settings. They also served as an
important testing ground for my ideas on what
would become the Lankes/Eisenberg model used in
my research framework. Significant portions of
these articles were later incorporated into my Bread
& Butter for the Internet book.

The Bread and Butter of the Internet: A Primer and
presentation packet for educators. Lankes, R. David
(1996). ERIC Clearinghouse on Information &
Technology; Syracuse, NY.

This book was developed as a two-part resource.
The first was an overview of the Internet and
discussion of specific Internet technologies such as
the World Wide Web, FTP and Telnet. It was
written with front-line K-12 educators in mind. It
provided the basics on TCP/IP and how the Internet
could be used in the classroom. The second part of
the book was actually a set of slide masters with
notes.

“Digital Reference.” Lankes, R. David (2003). In
Miriam Drake (Ed.), Encyclopedia of Library and
Information Science (2™ Edition). New York:
Marcel Dekker, Inc.

I was asked to provide an overview of the digital
reference domain and provide a definitive statement
on the issues and accomplishments of the field.

AskA Starter Kit: How to Build and Maintain
Digital Reference Services. Lankes , R. David &
Kasowitz , Abby S. (1998). Scarecrow Press,
Lanham, MD.

This is the first textbook for digital reference.
Though geared towards those building and
maintaining K-12 digital reference services (AskA),
the concepts and structure have been applied
beyond these services, particularly into the library
setting.




